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Executive Summary

In the distribution-driven model of the general ealion curriculum at the
University of Connecticut, students select fromideamenu of courses across academic
units. Therefore, GEOC needs to demonstrate thatidual courses are well aligned
with the learning goals of the general educatiagmm and that such goals are
adequately assessed. By interviewing instructodsearaluating course materials, an
assessment team examined the extent to which cowese aligned with the CA4
Diversity and Multiculturalism learning objectivésee Appendix I) as well as the degree
to which instructors had developed a means of asgethe objectives.

Overall, findings demonstrate that multiple CA4rteag objectives were
sufficiently aligned with each individual coursea@xined, even though courses needed to
focus on only one of the seven required Diversitg ®lulticulturalism learning
objectives for approval in this content area. Hogrethe assessment of students’
learning of these objectives was rated as less pgimpsive in terms of both scope and
depth across all courses. Themes from the anaf/sine full suite of courses examined
for this project suggest that although adequatmaient was seen between the CA4
objectives and course content, the Diversity andtibuturalism objectives were rarely
utilized in thecurrent development of each course. Many instructors \assggned to
these courses after the initial general educafigmnaval process. These instructors were
often not made aware of the CA4 learning objectagthey engaged in the instructional
design process for their class. Other instruct@eevaware of the criteria necessary for
CAA4 approval but did not make use of the learnibgctives in their course planning.

Instructors expressed more confidence in the alegriraf the objectives with their course



content (intended or by chance) than with the assest of the CA4 objectives, and they
reported extensive variability in course contertMeen different sections of approved
courses. Instructors described inconsistenciestim fcope and depth of the learning
objectives and intercultural competencies as thecarrently written, and expressed
hesitation in utilizing them in the consideratidraaedesign of their course.

Beyond any issues regarding the alignment of ceuaad the CA4 learning
objectives, issues underpinning assessment aragsedi greater concern. Most critical
is the lack of explicit attention to formal assessitrof the CA4 learning objectives seen
across all courses, particularly those that seakgel numbers of students. Across most of
the courses, specifically with regard the CA4 laagrobjectives, instructors report that
the dominant mode of assessment is via class @isciss Thus, there is significant
potential for helping faculty improve their formedsessment strategies of these
objectives. Every instructor who was interviewedtfos project, without exception,
demonstrated deep convictions for notions undemgndiversity and multiculturalism,
even if they did not necessarily agree with or adéely assess the CA4 learning
objectives in their present form. This importaniding suggests there is a meaningful
commitment to education in this area at the Unityers Connecticut.

It is recommended that the CA4 learning objectivesevisited in terms of both
scope and depth to ensure a comprehensive, urainedywell articulated set of outcomes
be developed to guide the instructional desigmdividual courses seeking approval in
this area. Following this, an extensive studerd datlection program is warranted.
Finally, when evidence of student learning is doentad and understood, the re-

approval process for the CA4 program area shoultbhsidered. Grounded in student



and faculty data, this process should help en$ateail CA4 courses have a workable
assessment plan as a major component of theicalum. Such a process should address
any issues of alignment and assessment, whicmdafuental to the success of our

distribution-model of general education here atuhersity.

Introduction

The University of Connecticut instituted a revised of General Education
Requirements in 2005, and the General Educatiomsijrg Committee (GEOC) is
currently evaluating the extent to which the curgogram is meeting its stated goals.
As part of this effort, GEOC translated the oridic@teria for inclusion of courses in
each content area into learning objectives/outcamés met by students (see Appendix
). This report outlines the key findings from arakiation regarding Content Area 4
(CA4) Diversity and Multiculturalism. This evaluati was designed to determine the
extent to which the CA4 learning objectives argra#d with instructor’s objectives of
selected approved courses, as well as the degreleich the instructors had developed a
means of assessing student learning of these olgsct

Framed within the university’s commitment to pagpg students for life and
work within an interconnected, global world andhaita culturally pluralistic
democracy, the GEOC guidelines (http://geoc.ucahuigeocguidelines.htm) define
Diversity and Multiculturalism for the General E@tion curriculum as follows:

In this interconnected global community, individaiaf any profession need to be
able to understand, appreciate, and function ituceg other than their own.
Diversity and multiculturalism in the universityrciculum contribute to this

essential aspect of education by bringing to the foe historical truths about



different cultural and international perspectivespecially those of groups that
traditionally have been underrepresented. Thesgpgrmight be characterized
by such features as “race,” ethnicity, gender, akxientities, political systems,
religious traditions, or by persons with disabél#ti By studying the ideas,
histories, values, and creative expressions ofrsévgroups, students gain
appreciation for differences as well as commorediimong people.

The GEOC Diversity and Multiculturalism guidelingiso underscore the need for

coursework to encompass more than subject matiting

Subject matter alone cannot define multiculturaladion. A key element is to

examine the subject from the perspective of thegtbat generates the culture.

The inquiry needs to be structured by the concéess, beliefs, and/or values of

the culture under study. A variety of approacheslmaused, including

comparative or interdisciplinary methodologies. &eless of the approach,
courses should view the studied group(s) as autmasagents in the making of
history.
The General Education Multicultural and Diversigguirements seek to have students
develop a multicultural and global perspectivepespective that necessitates the
interpersonal and intellectual skills necessarghallenge their own culturally embedded
assumptions and consider multiple perspectives.

A GEOC subcommittee, consisting of faculty from thkevant departments,
converted the goals of the Diversity and Multictddism content area criteria into
learning objectives which identify what studentewdd be able to know or do upon
completing their courses (http://geoc.uconn.edwgdssient.htm). The CA4 learning

objectives are:

Students should be able to carry out, in a refleathanner that is theoretically

informed and illustrated with specific examplesthaespect to “race,” ethnicity,



gender, sexual identity, political system, religidrtadition, or of disability, at

least one of the following:

1-1.

2-1.

2-2.

3-1.
4-1.

4-2.
5-1.

toward the

processes,

Differentiate varieties of human experientksughts, values, and/or modes
of creativity;

Analyze interpretive systems, political systewr social structures as
cultural/social constructions;

Explain perspectives on effects of variousural, social, or political systems
on groups of individuals;

Describe the interrelatedness of various oedtor peoples;

Contrast definitions of human rights that @eeived from at least two
different legal, cultural, or values systems;

Explain the causes and consequences of hunggation;

Discuss social, political, and/or economic pow

Further, the subcommittee states that these leamitcomes should lead students

development of intercultural competesicseich as: tolerance for ambiguity,

awareness of dissent, empathy, polycentrism, aibdiengage with synergies and

and the flexibility to challenge oneim atructures of thought and behavior

(see Appendix I).

At the University of Connecticut, the General Ediaraprogram includes over

300 approved courses (http://geoc.uconn.edu/Coistsehal 5-04-09.pdf). Given such a
extensive and diverse General Education curriculuisessential that we inquire into
how well the aims of these courses align with tlemé&al Education learning objectives
and perhaps even more importantly, to what extewlesit learning outcomes are
assessed within each course. This is especiatlgairfor the Diversity and
Multiculturalism content area (CA4), which includgsproximately140 of the approved

General Education courses.



Methodology

When discussing the contributions of qualitativeesech, Marshall and Rossman
(1998) write, “One purpose of qualitative methoglsoi discover important questions,
processes, and relationships...” (p. 43). Consistehtthese notions, this project made
use of a qualitative research design to develompshot of the Diversity and
Multiculturalism content area of the General Edisraturriculum. The project was
conducted over the course of the 2008-09 acadesaic ¥mploying a qualitative case
study methodology enabled the research team torenguo the alignment and
assessment of courses approved under the CA4 désignDrawing upon Creswell’s
(2007) definition for a case study, our “cases” eveefined as approved CA4 courses
taught in the spring 2009 semester, and thus delihlny both context and time.

Courses were selected for this project using pwiobselection strategies for
establishing a representative sample (Patton, 2@22hpling criteria allowed for the
selection of a variety of courses representativi®iCA4 course offerings. Initial sample
selection sought courses that represented a ranggesahe following criteria: enrollment
size (lecture courses with over 100 students exaplecture courses with discussion
sections, and courses with under 50 students edjolllivision (upper or lower),
academic affiliation of the course (social scieneets, and humanities), domestic and
international focus, and courses that meet mulB#C content area classifications.
Sample selection began with a comprehensive liSpoing 2009 CA4 courses offerings,
with the above criteria being used to create aimntym which twenty-one courses were

identified as potential cases. Instructors werdaiad in January, 2009 seeking their



willingness and ability to participate in this assment project, resulting in the selection
of eleven courses.

The following eleven (11) courses were selectedemaduated for this report:

ANTH 1000 Other People’s Worlds

CDIS 1150 Introduction to Communication Disorders
ENGL/ AASI 3212 Asian American Literature

ENGL 3318 Literature and Culture in the Third \Idor

HIST/LAMS 3609
HRTS/POLS 1007

Latin America in the National Patio
Introduction to Human Rights

MUSI 1002 Sing and Shout! The History of Ameniéa Song
PHIL 1106 Non-Western and Comparative Philosophy
POLS/AFAM 3642 African-American Politics

SOCI/AFAM/HRTS 3505  White Racism

SOCI/WS 3621 Sociology of Sexualities
Table 1 summarizes pertinent details for the cauesamined in this report, including
criteria used in the purposeful sampling of therses and additional information

designed to underscore the variability seen wigmrapproved CA4 course.

Table 1 — Spring 2009 Course Details

General Education Discussion | Other Sections, Spring 2009
Course Classification Size | Group/size Campus: # sections — size
ANTH 1000 CA4-int; CA2 147 | 6 sections/ Storrs: 2 - 154, 148
25 each HTFD: 3 — 44/44/39
AP: 1-36
WTBY: 2 — 34/35
CDIS 1150 CA4; CA2 150 - -
ENGL 3212 | CA4 37
ENGL 3318 | CA4-int 40 Storrs; 2 - 39/39
HIST 3609 CA4-int; CAl 44
HRTS 1007 | CA4-int; CA2 87
MUSI 1002 | CA4; CAl 59 | 3sections/
20 each
PHIL 1106 CA4-int; CAl 231 | 8 sections/ AP:1-31
30 each WTBY: 2 — 29/29
POLS 3642 | CA4 47 |- -
SOCI 3621 | CA4 69
SOCI 3505 | CA4 52 HTFD:1-15
AP:1-12




Various sources of data were utilized for datdeotion in this project, including,
semi-structured interviews (see Appendix Il) andfaots such as syllabi, exams,
assignments, and student work. Once courses wieetestand instructors agreed to
participate in the project, following several en@ihtacts to establish rapport and outline
the scope and timeframe for involvement, individualetings were established between
the researchers and instructors for each coursepiimary purpose of the meetings was
to conduct the semi-structured (partially open-ehdeterviews, to collect artifacts from
the class, and to administer the survey (see Appéiddesigned to document to what
extent instructors self-reported that their cowrss aligned with the CA4 learning goals
along with the extent to which they believed thobgctives were assessed over the
course of the semester. All interviews were audimrded for further analysis. Follow-
up emails and phone contacts were utilized to cbddditional course materials as
determined necessary for data analysis.

Given that interview questions were open-endedrasplonses were often
extensive and elaborate, we iteratively listenethéoaudio-recordings and engaged in a
data-mapping strategy (Anfara, Brown & Mangione)20to develop specific and clear
patterns of response pertaining to each questmmodir analysis, we divided responses
to questions into “episodic units” (Grant-Davie929p. 276), identified by their singular
focus on a particular idea. For instance, a respém a question asking about modes of
assessment might result in the respondent namiants,” “projects,” and “class
participation.” Each of these was identified asngle episodic unit. Many single
responses contained more than one episodic ureteldre, parts of a complete answer

to any single question might be reduced into défifeicategories, such as formal and
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informal assessments. For course artifacts, aairsitategy was employed. All
documents were reviewed and coded using the CAdifepobjectives and considered in
terms of both alignment and assessment. Intervaga @nd codes from artifacts were
collapsed into major themes that we agreed updoviolg our individual interpretations.
Inter-rater reliability was considered by the reshdeam via data collection and analysis
of a shared subsample of the data (2 courses)igNdisant disagreements in data
collection or interpretation occurred.

The survey instrument employed during this intevwivas developed for the
purpose of this study. It was modeled after a previnstrument utilized for similar
purposes to examine the alignment and assessmappuadved courses within the CA3
Science and Technology curriculum. Each surveyauasinistered during the individual
meetings between the research team and coursedtwssy. Instructors were asked to
respond to statements which indicated their lefalignment and assessment regarding
each CA4 learning objective. Additionally, they wersked to identify the extent to
which they believed that students in their couseetbped various intercultural
competencies identified within the CA4 learningemtjves document, such as tolerance
of ambiguity and empathy. Following analysis of thierview and artifacts, the research
team indicated their appraisal of the CA4 learrobgectives using the survey instrument
in terms of both alignment and assessment for eagtse. Data from the self-report
surveys and the researcher ratings were compitedables (see tables 2, 3 and 4). Mean
scores were calculated for each objective acrésdeslen courses. These tables provide

an overview of the survey results and aided inyammsfor this report.
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Findings

Overall, findings demonstrate that multiple CA4rieag objectives were
sufficiently aligned with each individual coursea@xined; further, even though courses
needed to focus on only one of the seven requiredrgity and Multiculturalism
learning objectives for approval in this conter@aamost courses evaluated were well
aligned with a number of the objectives. HoweJee, assessment of students’ learning of
these objectives was found to be less compreheirsteems of both scope and depth
across all courses.

Course narratives and survey results for individoairse are presented in
Appendix IV. These narratives provide an overvidwach course, highlighting ways the
courses align with and assess the CA4 objectiviessd narratives also report the self-
report survey and researcher ratings for each eotifeey are included in this report to
offer the reader a discussion of course objectwvesassessment strategies in terms of the
CA4 learning outcomes for each individual coursabl®é 2 and 3 summarize the
alignment and assessment of the CA4 learning abgsctvith each course as rated by
both the instructor and research team, providing.wanview of findings. Additionally,
Table 4 provides an overview of the self-reporveyireporting the extent to which
individual course instructors believed that studenttheir course developed various
intercultural competencies. These provide an isterg consideration of the degree to
which instructors feel there courses address tieedunltural competencies the CA4
subcommittee identified as important, even as these not specifically included in the

learning objectives.



Table 2: Alignment of Course and CA4 Objectives

ANTH CDIS ENGL ENGL HIST HRTS MUSI PHIL POLS SOCI SOCI
1000 1150 3212 3318 3609 1007 1002 1106 3642 3621 3505 Mean
CcAM Total
Ohecive B RISRISRIS RIS RIS RIS RIS RIS RIS RIS R SRS| R
1.1 4 | 4] 4| 41 4 | 4 4 41 4 | 4 4 41 4 | 4 4 41 4 | 4 4 41 4 | 4 4 4
2.1 4 | 4] 4| 4] 3 3 4 41 4 | 4 4 3] 2 2 3 41 4 | 4 4 41 4 | 4| 363| 363
2.2 4 | 4] 4| 41 4 | 4 4 41 3 3 4 41 4 | 4 3 41 4 | 4 4 41 4 | 4| 381| 39
3.1 3 31 3] 3] 4 |4 4 41 4 | 4 4 41 3 3 2 2] 3 3 3 3] 4 | 4] 336]| 334
4.1 2 21 3] 3] 3 2 4 41 2 2 4 41 3 2 2 2] 3 2 3 3] 3 3 29 | 263|
4.2 1 111 11 4 | 4 4 3] 3 3 4 41 2 2 1 11 2 2 1 1] 3 2 | 236 | 219
5.1 4 |41 3| 3] 4 |4 4 41 4 | 4 4 41 3 3 3 3| 4 | 4 3 41 4 | 4| 363| 372
SRS= Self-Report Survey  RR=Research Rating (1= Not at all; 2 = Barely; 3 = Somewhat; 4= Very well)
Table 3: Assessment of CA4 Objectives
ANTH CDIS ENGL ENGL HIST HRTS MUSI PHIL POLS SOCI SOCI
1000 1150 3212 3318 3609 1007 1002 1106 3642 3621 3505 Mean
CcAM Total
Ohecive S RIS RIS RIS RIS RIS RIS RIS RIS RIS RIS R RS| R
1.1 4 | 4 4 41 4 | 4 3 3] 4 2 3 21 4 | 4 3 41 4 2 3 4] 4 | 4| 363| 334
2.1 4 | 3 4 3] 2 1 4 41 3 2 4 21 2 2 3 41 4 | 4 4 41 4 | 4| 345 3
2.2 4 | 4 4 3] 2 2 4 41 3 2 4 3] 4 | 4 2 3| 4 | 4 4 41 4 | 4| 354 334
3.1 313 3 2] 4 3 4 3] 4 3 4 3] 3 3 1 1] 3 2 3 2| 4 | 4| 327 | 263
4.1 2 |1 4 41 1 1 3 1] 2 1 4 41 3 2 1 1] 3 2 2 2| 3 3| 254 2
4.2 1)1 1 11 4 | 4 4 3] 3 2 4 41 2 2 1 11 2 1 1 1] 3 2 | 236 2
5.1 3|3 3 3] 3 3 4 31 4 | 4 4 3] 3 3 3 3| 4 3 3 41 4 | 4| 345| 327
SRS= Sdlf-Report Survey  RR=Research Rating (1= Not at all; 2 = Barely; 3 = Somewhat; 4= Very well)
Table 4: Applicable Intercultural Competences (aseported on the SRS)
ANTH CDIS ENG | ENGL HIST HRTS | MUSl | PHL POLS SOC SOC
1000 1150 1 3318 309 1007 | 1002 | 1106 B4 321 BB
Tolerance of Ambiguity X X X X X X X X
Awareness of Dissen{ X X X X X X X X X X X
Empathy X X X X X X X X X
Polycentrism | X X X X X X
Ability to engage with synergies and processgs X X X X X X X
Flexibility to challenge own perspective X X X X X X X X X X X

12
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The following are overarching findings regarding iversity and Multiculturalism
General Education program derived from the analysike suite of eleven (11) courses
examined for this project:

« The CA4 learning objectives were rarely utilizedhecurrent development of
each course. Many instructors were assigned tlmgses after the initial general
education approval process, and were not giveCtkk objectives as they were
engaged in the instructional design process far thass.

* Instructors expressed more confidence in the alegraf the objectives with
their course content (intended or by chance) thiimtive assessment of these
CAA4 objectives.

* Extensive “informal” and undocumented assessmeete reported with regard
to the respective general education learning obgest

* Individual instructors were passionate about thebject area and felt challenged
to assess the complex and normative topics in toeirses.

* There was a variability in course content betweéerént sections of the
approved general education courses as reportatsbyctors.

» Class size was a limiting factor in implementingfprred pedagogical
approaches to the course (including assessmerm) ¢fie complexity of the
issues underpinning the learning objectives ofDhersity and Multiculturalism
content area.

« Instructors described inconsistencies in both semgkdepth of the learning
objectives and competencies, and expressed hesitatutilizing them in the

consideration of a redesign of their course.
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Implications from these over arching themes sugipesgtpresently the CA4 Diversity
and Multiculturalism curriculum is indeed adequetaigned with approved courses;
however the lack of use of the CA4 learning objexgtiin course planning, and the
variability among different sections of the samarse, may be of concern. The finding
that many instructors are teaching CA4 coursesonitknowledge of the learning
objectives and that multiple sections of the samese are reported to be significantly
different highlights a potential gap in the CA4 epgal and review process. As courses
are considered for re-approval, it may be wortledeining if courses with multiple
sections (sharing the identical course numberjrafact essentially different courses
taught under an umbrella designation or in contaatses which share a common
syllabus, text, etc., and are essentially the saonese offered multiple times a semester.
Also, it may be worth inquiring if courses are rkgly “shared” among faculty over a
number of semesters, and if various faculty memaerdacilitating essentially the same
course or if they deliver fundamentally differea@atning experiences. Additionally of
concern is the lack of purposeful alignment of @4 learning objectives and course
content, as the potential for “drift” away from tbhbjectives may be significant as
courses naturally evolve over time — even if noalality is seen in between course
sections.

Beyond several issues regarding the alignmentwfse and the CA4 learning
objectives, issues underpinning assessment aneofgreater concern. Perhaps most
critical is the lack of explicit attention of assagent of the CA4 learning objectives seen
across all courses. Although many objectives aptoele regularly assessed, there is

significant potential for helping faculty improvieetir assessment strategies, thus ensuring



15

that the mission of the CA4 program is achievisgiteatest potential for impact on
student learning. Faculty often described “classuBsion” as a primary means of
assessment of the CA4 learning objectives, althaugimethods of documentation of
student learning within such discussions was abkalal his “informal” assessment
approach surely has a place in courses and repses@edagogically sound approach to
engaging students during class time; however, strakegies should ideally compliment
well documented “formal” assessment strategiesiding writing prompts, exams,
projects and other means which can be directhelinto the CA4 objectives and offer the
instructor and student clear formative and summedgedback on advances in learning.
Class size was routinely cited as a significantieato the implementation of assessment
strategies that might document student engagemeritarning. Instructors noted that
the multifaceted and normative nature of the coaraterial required ongoing formative
assessments of student learning as a means toomstuitlent progress and shape the
curriculum accordingly; however faculty noted thia¢ use of such assessment strategies,
such as weekly response papers, was to too latemsine to be practical. Overall, few
faculty considered technological solutions for spedagogical challenges.

Finally, instructors who had not necessarily bieeniliar with the CA4 learning
objectives routinely described inconsistenciesathtscope and depth of the learning
objectives and competencies, and expressed hesitatutilizing them in the
consideration of a redesign of their course. Téatlthough they were pleased that they
could demonstrate alignment with select elemente@fCA4 objectives, they were not
certain that in their present form the CA4 learnafgectives would be useful in the

consideration of curricular revisions, including@ssment. For example, one faculty
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member noted that Objective 3.1 (Describe the rekatedness of various cultures or
peoples) was so broad in nature in comparisonhteratbjectives that it was “hard to
miss.” However, this individual went on to expl&iow such a broad target does not offer
much guidance in terms of designing a class amasgsciated assessments. Another
faculty member seriously questioned the curremsiwld of only having to meet one of
the CA4 criteria (which was echoed by other ingtytg) and commented that a very
minor change in almost any UConn course could “mie&esen Ed course in this area.”
Although one faculty member summed up his criticafnthe CA4 learning objectives by
noting that a “clever hypocrite” could teach almasy course under the learning
objectives as they stand. It is important to hgjttlthat each and every instructor who
was interviewed for this project - without exceptr demonstrated a serious and deep
commitment to notions underpinning diversity andtraulturalism even if they did not
necessarily agree with or explicitly utilize (oreaphiately assess) the CA4 learning
objectives in their current form. This importantding is not to be dismissed lightly, in
that it suggests a meaningful and enduring commmtrteeeducation in this area at the

University of Connecticut.

Next Steps
We recommend the following for consideration asxtsteps” to ensure the CA4
Diversity and Multiculturalism general educationrculum reach its potential in
impacting student learning across the universiistFwe propose that the CA4 learning
objectives themselves be revisited in terms of sotipe and depth. Many faculty

interviewed for this project stated that they wobédinterested in a conversation about
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how changes in the learning objectives could raaudtmore comprehensive, unified,
and well articulated set of outcomes for this pamgr Such a process could begin with
electronically surveying of all faculty teachingthis area regarding key components of
such learning objectives, involve focus groups Mattulty to refine the aims, and
ultimately a task force with the specific charge@fising these learning objectives could
be convened to analyze the data (from the facultyey and focus groups) and propose
changes. With adequate planning, such work colkéhlibe completed within a
semester.

Once a revised set of CA4 learning objectives @ssbciated intercultural
competencies) are approved by the appropriate gowgboards, a faculty “orientation”
program should be initiated to aid instructors kéag within this general education area.
Such a program may involve two distinct components) the first designed to foster
clear conceptions of the intent of the CA4 learrobgectives to address potential
alignment issues, and the second designed to eag®aculty to consider explicit
formative and summative assessment of these olgsati their course(s). This effort
should include relevant technological solutionsilatée (such as Husky CT) to aid
faculty in overcoming such obstacles as classisistudent assessment. For example,
Husky CT may be utilized to help faculty move begdraditional univocal classroom
discourse (e.g. teacher to individual student) @matnote ongoing dialectic discourse
(e.g. communities of students) to ensure that eafity of ideas are commonly
exchanged throughout the semester and that stualentequired to participate in such
“conversations.” This is especially imperative gitbat most faculty interviewed for this

project commented that they rely heavily on onlyeféo-face classroom discussions as
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the primary mode of assessment of the CA4 objextwel that only a small percentage
of their students routinely were active contribsttw such in class interactions. Such a
program could include a brief mandatory componentrfstructors (making instructional
development resources available) accompanied witkrau of optional follow-up
individualized professional development opportusiti

Following this intensive professional developmetfiort involving faculty
teaching within this general education content aaeamprehensive student data
collection project should commence. With the redi€&\4 learning objectives in place,
and faculty afforded the opportunity to considegraient and assessment with regard to
these new objectives, student data will offer tlesthcompelling evidence regarding the
ability of this program to achieve its aims.

In a previous report completed for the CA3 Sciesueg Technology content area,
a student “Interest and Self-Efficacy” instrumerasadeveloped (Kloeblen and Freake,
2008). Modeled after that process, a similar pracedvas initiated in spring 2009 as part
of this current effort, however several challenged difficulties were encountered.
Working with Professor Scott Brown of the DepartinghEducational Psychology, draft
items were developed regarding each CA4 learnipectibe (see Appendix V). Next, the
sample items were sent to the faculty participantkis research effort to solicit their
feedback on all aspects of the sample items, inmojuconceptual soundness, phrasing of
the statement, etc. The feedback from the facultyped their earlier sentiments that they
were not satisfied with the learning objectiveshiair present form, and that basing a
student survey on them seemed premature. In &al|tf questioned the notion of a self-

efficacy instrument as being the most appropriadg @f approaching this effort. Faculty
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called for a mixed-method approach using case esu@dbservations, student interviews
and focus groups, etc) along with a large scaleungent designed to collect data on
student attitudes, beliefs, and behaviors as dtrefstaking the CA4 approved course.
Although the CA3 survey was designed as post-asggssment, given the multifaceted
and normative dimensions of the CA4 curriculum,@a@rcomprehensive approach to
student data may be warranted. If adequately fundegcoming years, The Research
Consulting Service in Measurement, Evaluation, Assessment (MEA) may be
available to support GEOC in its efforts. This sevs staffed by MEA graduate
students under the supervision of MEA faculty ie Meag School of Education,
specializes in the design and assessment of sursgyments, development of sampling
plans, and the statistical analysis of data.

Finally, when evidence of student learning is doeated and understood, a re-
approval plan for the CA4 program area should besiciered. Grounded in student and
faculty data, this redesign should take into actthmissues uncovered in this report
(turnover in faculty teaching approved coursesiavere between sections of a course,
etc...) and help ensure that all approved CA4 courags a workable assessment plan as
a major component of their curriculum. Such an aparmay also build upon the
“faculty orientation” discussed earlier and furtlagldress any issues of alignment and
assessment which are fundamental to the success dfstribution-model of general

education here at the university.
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Appendix |
CA4 Assessment Document

Mission

Definition of Diversity and Multiculturalism for Ge neral Education

In this interconnected global community, individaiaf any profession need to be able to
understand, appreciate, and function in cultureerahan their own. Diversity and
multiculturalism in the university curriculum coifttute to this essential aspect of
education by bringing to the fore the historicatiis about different cultural and
international perspectives, especially those ofigsathat traditionally have been
underrepresented. These groups might be charaaddrzsuch features as “race,”
ethnicity, gender, sexual identities, politicalteyss, religious tradition®r by persons
with disabilities. By studying the ideas, historiealues, and creative expressions of
diverse groups, students gain appreciation foewsfices as well as commonalities
among people.

Subject matter alone cannot define multiculturaladion. A key element is to examine
the subject from the perspective of the group gleaierates the culture. The inquiry needs
to be structured by the concepts, ideas, belief¥/oa values of the culture under study.

A variety of approaches can be used, including aatpve or interdisciplinary
methodologies. Regardless of the approach, coslerdd view the studied group(s) as
authors and agents in the making of history.

Criteria

Courses may be contemporary or historical in fothesy may be broadly based or highly
specialized; they may be at an introductory or aded level. Courses must contribute to
advancing multicultural and/or diverse perspectaed also highlight the perspective of
the group(s) under study.

Courses appropriate to this category must meetat bne of the following criteria:

1. Emphasize that there are varieties of humanreqpees, perceptions, thoughts, values,
and/or modes of creativity;

2. Emphasize that interpretive systems and/or kstizctures are cultural creations;

3. Consider the similarities that may exist amoivgide groups;

4. Develop an understanding of and sensitivityssues involving human rights and
migration;

5. Develop an awareness of the dynamics of squaditical, and/or economic power in
the context of any of the above four items.

At least one course selected by each student maxgdp an international perspective
and/or comparative study of the history of culteyefver time and place. Courses
meeting the international requirement must focua gnoup(s) outside of the United
States or on cultural continuities and transfororegi
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Learning Goals
(Goals are what the faculty intends students to know aftenpletion of the CA4
requirements)

Students should be aware of and sensitive to diftecultural perspectives of groups that
traditionally have been underrepresented. Theyldhimriable to understand and
articulate in some measurable manner, with redpéccace,” ethnicity, gender, sexual
identity, political system, religious tradition, of disability, at least one of the following:

1) the varieties of human experiences, perceptitwsights, values, and/or modes of
creativity

2) interpretive systems and/or social structuresustsiral creations

3) the similarities that may exist among diverseugis

4) issues involving human rights and migration

5) the dynamics of social, political, and/or ecomopower

Moreover, students should be able to be awaresofitve to, able to understand and
articulate some of the above issues in terms efmational or comparative perspectives
on the history of culture(s) and on cultural countiies, disruptions, and transformations
over time and place.

Outcomes

Learning Objectives

(Objectives are assessable and/or demonstrable student acldeteeand abilities arising
from completing CA4 requirements. They are meadanailections of the content area’s
learning goals)

Students should be able to carry out, in a refleathanner that is theoretically informed
and illustrated with specific examples, with reggec'race,” ethnicity, gender, sexual
identity, political system, religious tradition, of disability, at least one of the following:

1-1: Differentiate varieties of human experient¢bseughts, values, and/or modes of
creativity;

2-1: Analyze interpretive systems, political syssewr social structures as cultural/social
constructions;

2-2: Explain perspectives on effects of variougwral, social, or political systems on
groups of individuals;

3-1: Describe the interrelatedness of various cedtor peoples;

4-1: Contrast definitions of human rights that deeived from at least two different legal,
cultural, or values systems;

4-2: Explain the causes and consequences of hurnggation;

5-1: Discuss social, political, and/or economic pow

Moreover, students shall be able to explain, detnates or describe at least one of the
above objectives within an international perspectiv
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Measures

Outcomes in CA4 should be appropriate to the cocmséent and the methods of
instruction.

Student work may be sampled for assessment purpésgsssment in CA4 should be
based on students’ written reflection or work ofi@gsubstance that is assigned as part of
the course, and which would include addressingdmmore groups or perspectives, with
respect to “race,” ethnicity, gender, sexual idgnpolitical system, religious tradition or
disability, and its application to relevant thearyd methods presented in the course.

Results

Students should be aware of and sensitive to difitecultural groups and perspectives,
with respect to “race,” ethnicity, gender, sexuaritity, political system, religious
tradition or disability, that traditionally have dre underrepresented by

- demonstrating that one or more of the learningdailves have become evident in
written reflection (or work of equal substance)d dinat

- such reflection includes the kernel of one or enairthe following intercultural
competencies: tolerance for ambiguity, awareneskssent, empathy, polycentrism,
ability to engage with synergies and processestlanilexibility to challenge one’s own
structures of thought and behavior.

(http://geoc.uconn.edu/Assessment%20Documents/CAdArent 11-08.pHf
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Appendix Il
Interview Protocol

1. Ask permission to digitally record interview.
2. Explain purpose of interview is to discuss:
0 Alignment of CA4 Learning Objectives to their course objectives;
[0 Methods to assess student learning of the CA4 Learning Objectives in their
course.
0 Provide instructor with a copy of the CA4 Learning Objectives during interview.
3. History of the course and CA4 classification:

a. Where you the one who originally sought the CA4 classification for this
course?

b. If so, what was the process like? To what extent did that process influence
your teaching of the course? How has the course changed over time? Do you
use the CA4 Learning Objectives in your planning for this course?

c. Ifnot, how did you come to teach this course? What do you know about the
CA4 classification for this course? What process have you used to design this
course? Do you use the CA4 Learning Objectives in your planning of this
course?

4. Discussion of the course content and objectives:

a. What are the overarching goals for this course? What are your objectives for
the course? How is the course organized?

b. How would you describe the teaching methods/instructional strategies used
in this course?

c. Ifcourse includes discussion sections, how do you coordinate these
sections? What role do these discussion sections play in your teaching of the
course?

d. Consider each of the CA4 Learning Objectives separately. Is the objective
relevant to the goals you have for your course?

e. How do you teach to the CA4 objectives? What content, instructional
strategies, or materials do you use that you feel address these objectives?

f. Canyou give examples of course content and/or student learning within
your course related to this objective?

5. Discussion of course assessment strategies:

a. Describe your assessment scheme for this course.

b. Considering the CA4 objectives that you feel are aligned with your objectives
for your course, how do you assess (informally and formally) student
learning of these objectives? Can you give examples of student learning and
your assessment of their learning of the objectives in your course?

6. Additional Information:

a. Isthere anything else you want to discuss or show us regarding your course
and the ways you address the CA4 objectives in your course?

b. Askto collect artifacts:

i. Syllabus

ii. Assignment Descriptions
iii. Quizzes, Exams, Rubrics
iv. Other pertinent information
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Appendix 11l
Survey Instrument

CA4 Survey: Coverage & Assessment of Learning Obj¢iges

To what extent do you feel you ADDRE&8d/or ASSES#e CA4 Learning Objectives
in your course?Please circle the appropriate response:

1-1. Students differentiate varieties of human experiences, thoughts, values, and/or
modes of creativity.

| ADDRESS this objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well
| ASSESSthis objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well

2-1. Students analyze interpretive systems, political systems, or social structures as
cultural/social constructions.

| ADDRESS this objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well
| ASSESSthis objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well

2-2. Students explain perspectives on effects of various cultural, social, or political
systems on groups of individuals.

| ADDRESS this objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well
| ASSESSthis objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well

3-1. Students describe the interrelatedness of various cultures or peoples.

| ADDRESS this objective in my course:
1 2 3 4
Not at all Barely Somewhat Very well

| ASSESSthis objective in my course:
1 2 3 4
Not at all Barely Somewhat Very well
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4-1. Students contrast definitions of human rights that are derived from at least two
different legal, cultural, or values systems.

| ADDRESS this objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well
| ASSESSthis objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well

4-2. Students explain the causes and consequences of human migration.

| ADDRESS this objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well
| ASSESSthis objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well

5-1. Students discuss social, political, and/or economic power.

| ADDRESS this objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well
| ASSESSthis objective in my course:

1 2 3 4
Not at all Barely Somewhat Very well

In the ASSESSMENT of the above Learning Objectivegp what extent do you feel
that students in your course begin to develop theflowing intercultural
competencies (please all that apply to your course)

tolerance of ambiguity

awareness of dissent

empathy

polycentrism

ability to engage with synergies and processes

the flexibility to challenge one’s own structures of thought and behavior

I O B



Appendix IV
Individual Course Narrativés

*Note that course narratives have been omitted from the posted report.
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Appendix V
Draft Student Self-Efficacy Instrument

Draft sample items to be utilized in CA4 Student SéEfficacy Instrument

SD D U A SA

Objective 1-1. Students differentiate varieties ofiuman experiences, thoughts,
values, and/or modes of creativity.

Sample items:

| can discuss differences among human experiences.

| am familiar with issues related to differencefiuman experiences.

| understand that there are different perspectiveBuman experiences.

| value the diversity of human experiences.

| can identify three positive attribute of diveysih the human experience.

| believe creativity may be made apparent in ddfgrforms.

It is important to value the perspective of others.

| can work effectively with people who think diffartly than | do.

Objective 2-1. Students analyze interpretive systes, political systems, or social
structures as cultural/social constructions.

Sample items:

| can describe political systems as a cultural taos

| can describe social systems as a cultural coetstru

| can describe interpretive systems as a sociatoact.
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Objective 2-2. Students explain perspectives onfetts of various cultural, social, or
political systems on groups of individuals.

Sample items:

| can explain ways in which a political system nadifgct an individual or groups of
peoples.

| can explain ways in which a social system magcfan individual or groups of
peoples.

| can explain ways in which a culture influencediwduals or groups of peoples.

Objective 3-1. Students describe the interrelatedess of various cultures or peoples.
Sample items:
| can identify two positive attributes of the imaatedness of two cultures.

| can identify two issues related to the intermdtess of two cultures

Objective 4-1. Students contrast definitions of henan rights that are derived from
at least two different legal, cultural, or values gstems.

Sample items:

| can define human rights from a legal perspective.

| can define human rights from a cultural perspecti

| can define human rights from a values systempeets/e.

| can contrast ...
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Objective 4-2. Students explain the causes and gaguences of human migration.
Sample items:

| can explain the causes of human migration from different perspectives.

| can identify two causes of human migration.

| can discuss the consequences of human migrabomtivo different perspectives

| can identify two different consequences of humagration.

Objectives 5-1. Students discuss social, politicand/or economic power.
Sample items:

| can discuss social power from two different pertjves.

| can discuss political power from two differentrg@ectives.

| can discuss economic power from two differenspectives.
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